
LESSON 1: Defining Community

Lead Teacher: Jules Edelmann
Unit Title: Discovering Community
Lesson Title: Defining Community
Grade Level: 6-12
Number of students: 13

I. UNIT OVERVIEW (RATIONALE)

Community is a part of the human experience that shapes us and allows us to grow. Community
exists in many different ways. By evaluating and understanding where and how we exist in these
communities, this unit will allow students to begin to understand the role they play in their
communities, and how they can affect change and demonstrate inclusiveness through artmaking.
As young adults, and the next generation of decision makers, students will begin to unpack what
community means to them.

II. LESSON OVERVIEW (RATIONALE)

To begin the lesson, I will start by asking students to introduce themselves. As they come in, I
will ask some “get to know you” questions, and allow them to freely sketch in their sketchbook
or talk amongst themselves. Then, once everyone has arrived, I will do a more formal
introduction of myself and ask students to do the same. I will then ask students to take out the
materials needed for the lesson if they haven’t done so already.

The objective of this lesson is to simply introduce students to the idea of community, and how
we can respond to it through art making. By defining the word, we will be able to expand our
thinking about the idea. They will also learn skills about using charcoal and collage.

In this lesson, students will respond to the definition of community through drawing and writing.
The purpose of this lesson is to simply define what the word “community” means, and use it as a
starting point for the unit. By learning about different types of communities, students will begin
to think about which communities they are a part of.

We will start by watching a short video
(https://www.youtube.com/watch?v=pdzLV4RKMgM) of people responding to what
community means to them. Students will then be introduced to two definitions of community: a
group of people living in the same place, and a group of people with shared interests or

https://www.youtube.com/watch?v=pdzLV4RKMgM


characteristics. Students will respond to these definitions through a series of drawings or words
written on a page, and then move on to collaging them together.

III. ESSENTIAL QUESTIONS
- What does “community” mean?
- What does a community look like?
- What different communities exist?
- What are different ways to convey or respond to a sense of community?

IV. LEARNER OBJECTIVES/OUTCOMES

Students will be able to define the word community, and begin to think about what it means, and
how they can portray it. Students will learn to work with both charcoal and collage, as well as
other materials if they choose to (paint, printed resources, etc.).

V. NATIONAL ART STANDARDS

- VA: Cr1.2.la: Shape an artistic investigation of an aspect of present-day life using a
contemporary practice of art and design.

- VA: Cr2.1.la: Engage in making a work of art without having a preconceived plan.
- VA: Re.7.1.la: Hypothesize ways in art influences perception and understanding of

human experiences.

VI. PENNSYLVANIA DEPARTMENT OF EDUCATION STANDARDS

- 9.1.8.E: Communicate a unifying theme or point of view through the production of works
in the arts.

- 9.2.8.F: Know and apply appropriate vocabulary used between social studies and the arts
and humanities.

- 9.1.12.C: Integrate and apply advanced vocabulary to the arts.



VII. ART/ARTISTS OF RELEVANCE

ANN SYMES

https://www.gallery57.co.uk/ann-symes

Top left: Memory Response to Interruption II, a sculpture by Lawrence Dicks (charcoal)
Bottom left: Unfolding (from shadows), charcoal
Right: Origami (charcoal, graphite)

https://www.gallery57.co.uk/ann-symes


FRANK AUERBACH

Top Left: Frank Auerbach Head of Catherine Lampert VI (1979-80) Charcoal and chalk on
paper, 77.2 x 58.4 cm MOMA, New York
Bottom Left: Sketch from Titian’s ‘Bacchus and Ariadne’ 1970-71
Right: Frank Auerbach
by Frank Auerbach
pencil and graphite, 1994-2001
30 1/8 in. x 22 3/4 in. (764 mm x 577 mm)
Given by the Art Fund, 2002



LASLO ANTEL

Top Left: Planning Big, 2019
Top Right: Signing Day, 2019
Bottom: My 70 year old d(e)ad, 2019
https://magazine.artland.com/5-contemporary-collage-artists/

https://magazine.artland.com/5-contemporary-collage-artists/


KURT SCHWITTERS

Top Left: Cottage, 1946
Bottom Left:
Right: Untitled (Vanilla Chocolate No 103c).



VIII. PREREQUISITES

- Understand vocabulary definitions
- Think critically
- Follow directions
- Work independently

IX. INTERDISCIPLINARY CONNECTIONS

- Language Arts: Students will be introduced to and asked to analyze the word
“community.” They will be provided with two different definitions of the word, and
asked to describe the difference between the two.

- Social Studies: Students will be asked to think about different types of communities:
local, national, and global. They will be prompted to think about where these
communities exist geographically in addition to in practice. The idea of community has
existed throughout history, so students will also think about the historical aspect of the
idea.

- Reading: Students will be asked to read definitions provided on slides during the lesson.
They will also be provided with information about artists of relevance

- Writing: Using and writing words to describe community will be one of the options
during the drawing portion of the lesson. They will also be encouraged to add writing or
text to the final product, the collage, and write down questions about community for the
next class,  and write down a list of the communities they are a part of.

X. MATERIALS NEEDED FOR LESSON
- Newsprint
- Charcoal
- Scissors
- Glue
- Mixed media materials (optional)

XI. SAFETY HAZARDS



There are no safety hazards for this lesson. However, students will be reminded that charcoal can
be messy, and they should be aware of the space they are using and be careful not to touch
anything that cannot get charcoal on it (fabric, soft surfaces/objects, etc.).

XII. TEACHER ACTIONS/EXPECTED LEARNER ACTIONS

Time Teacher Actions Expected Learner Actions

10:00-10:10 - Welcome students to class
- Introduce myself and ask each student

to introduce him/her/their self
individually

- Ask students to work in sketchbooks
while we wait for the rest of the class

- Speak with teacher
and peers freely, but
not interrupt others
while they are talking

10:10-10:20 - Give formal introduction
- Introduce unit, informing students

that we will be learning about
community

- Show short, 3 minute clip
https://www.youtube.com/watch?v=
pdzLV4RKMgM

- Ask students what they already know
about community

- Share comments on
the video if they have
them

- Share what they know
about community
when prompted

10:20-10:30 - Share the two definitions of
community with students

- Introduce charcoal drawing portion of
lesson

- Answer student questions
- Offer students link to helpful charcoal

drawing website
- https://www.metmuseum.org/about

-the-met/curatorial-departments/dr
awings-and-prints/materials-and-te
chniques/drawing/charcoal

- Ask questions about
the lesson, or about
the definition of
community

- Gather materials and
set up for the first part
of the lesson

https://www.youtube.com/watch?v=pdzLV4RKMgM
https://www.youtube.com/watch?v=pdzLV4RKMgM
https://www.metmuseum.org/about-the-met/curatorial-departments/drawings-and-prints/materials-and-techniques/drawing/charcoal
https://www.metmuseum.org/about-the-met/curatorial-departments/drawings-and-prints/materials-and-techniques/drawing/charcoal
https://www.metmuseum.org/about-the-met/curatorial-departments/drawings-and-prints/materials-and-techniques/drawing/charcoal
https://www.metmuseum.org/about-the-met/curatorial-departments/drawings-and-prints/materials-and-techniques/drawing/charcoal


10:30-10:40 - First prompt (community: people
living in the same place), 5 minutes to
respond to this with a drawing, a list,
or both

- Repeat, 3 minute drawing
- Repeat, 1 minute drawing

- Follow directions,
switching drawings
when prompted

10:40-10:50 - Second prompt (community: a group
of people with shared interests), 5
minutes to respond to this with a
drawing, a list, or both

- Repeat, 3 minute drawing
- Repeat, 1 minute drawing

- Follow directions,
switching drawings
when prompted

10:50-11:00 - Ask students to evaluate their
drawings or lists

- Have students gather collage
materials, begin to think about how
they can use their drawings for
collage, or what other materials they
may need *explain collage

- Answer student questions

- Look at and evaluate
their drawings

- Share comments or
questions

- Gather collage
materials

11:00-11:20 - Have students work on their collages
- Encourage students to use other

materials available to them

- Work on collages
- Ask questions
- May talk in the chat or

out loud

11:20-11:30 - Ask if any student wishes to share
their work

- Ask students to clean up their work
space, or keep working if time allows
them

- Introduce next week’s lesson
(classroom community)

- Share work if desired
- Clean up



XIII. ENDING THE LESSON
A. Students will clean up supplies and share their work from the lesson if desired.

Students will have the opportunity to give feedback on other’s projects, as well as
speak about what they have learned during the lesson, or any other comments or
questions they may have. Teacher will then review the two definitions of
community students learned about, and reiterate the many examples tied to these
definitions (ex. places people live, groups people art a part of, etc.). Students will
be encouraged to think more about these communities over the week.

XIV. TRANSITION TO NEXT LESSON
A. Once students understand the basic definition of community, they will begin to

explore different communities more closely. In the next lesson, students will be
asked to think about the “classroom” community. This is an example of “a group
of people who share common interests,” the second definition covered in this
lesson. Building a classroom community is essential to this lesson, as it will allow
students to feel more comfortable sharing their experiences and work with the rest
of the class.

References:

https://www.youtube.com/watch?v=pdzLV4RKMgM

https://www.metmuseum.org/about-the-met/curatorial-departments/drawings-and-prints/
materials-and-techniques/drawing/charcoal

https://www.youtube.com/watch?v=pdzLV4RKMgM
https://www.metmuseum.org/about-the-met/curatorial-departments/drawings-and-prints/materials-and-techniques/drawing/charcoal
https://www.metmuseum.org/about-the-met/curatorial-departments/drawings-and-prints/materials-and-techniques/drawing/charcoal




LESSON 2: Classroom Community

Lead Teacher: Jules Edelmann
Unit Title: Discovering Community
Lesson Title: Classroom Community
Grade Level: 6-12
Number of students: 13

I. UNIT OVERVIEW (RATIONALE)

Community is a part of the human experience that shapes us and allows us to grow. Community
exists in many different ways. By evaluating and understanding where and how we exist in these
communities, this unit will allow students to begin to understand the role they play in their
communities, and how they can affect change and demonstrate inclusiveness through artmaking.
As young adults, and the next generation of decision makers, students will begin to unpack what
community means to them.

II. LESSON OVERVIEW (RATIONALE)

The purpose of this lesson is to expand on student’s understanding of community and their
experiences with it. In the first lesson, we began by defining community, looking at two
definitions: a group of people who live in the same place and a group of people who share
common interests or characteristics. This lesson will focus on building a community, specifically
a classroom community. A classroom community is important in creating a safe space where
students feel comfortable sharing their personal experiences as well as their artwork.

The objective of this lesson is to begin to build a strong classroom community. Students will be
asked to fill out a questionnaire ahead of time, answering simple questions about their interests,
things they like, fun get to know you questions, etc. *(listed below). This questionnaire will
allow each student to get to know another classmate, and during the time allowed for sharing,
they will be able to learn more about all of their classmates.

III. ESSENTIAL QUESTIONS
- How can we build a community?
- How does getting to know our peers build a community?
- Does a community have to meet certain requirements to be a “community”?
- Can a community be a diverse group of people, who may only have a few things in

common?



IV. LEARNER OBJECTIVES/OUTCOMES

Students will get to know their peers and begin to build a classroom community. They will
understand the importance of a classroom community, and how it can contribute to art making.
Students will have freedom to use the supplies they wish, but also will be encouraged to try new
things with which they may not have much experience. They will be introduced to portraiture (if
they have not been already), learn about different portrait artists, and about different ways they
can create a portrait.

V. NATIONAL ART STANDARDS

- VA:Cr1.12.la: Shape an artistic investigation of an aspect of present-day life using a
contemporary practice of art and design.

- VA:Cn10.1.8a: Make art collaboratively to reflect on and reinforce positive aspects of
group identity.

- VA:Cr.1.1.8a: Demonstrate willingness to experiment, innovate, and take risks to pursue
ideas, forms, and meanings that emerge in the process of artmaking or designing.

VI. PENNSYLVANIA DEPARTMENT OF EDUCATION STANDARDS

- 9.1.8E: Communicate a unifying theme or point of view through the production of works
in the arts.

- 9.1.8K: Incorporate specific uses of traditional and contemporary technologies within the
design for producing, performing and exhibiting works in the arts or the works of others.

- 9.1.8B: Recognize, know, use and demonstrate a variety of appropriate arts elements and
principles to produce, review and revise original works in the arts.



VII. ART/ARTISTS OF RELEVANCE

KEHINDE WILEY

ALEXANDER I, EMPEROR OF RUSSIA , 2013
Portrait of Marcus Stokes , 2018

Sophie Arnould , 2009

http://www.artnet.com/artists/kehinde-wiley/5

http://www.artnet.com/artists/kehinde-wiley/5


ELIZABETH PEYTON

David Bowie, 2016 Flower Ben, 2003

Elliott , 1999

http://www.artnet.com/artists/elizabeth-peyton/

http://www.artnet.com/artists/elizabeth-peyton/


CHUCK CLOSE

Chuck Close, Self-Portrait IV (Small), 2015,

Chuck Close, Shirley, 2007, oil on canvas,

Self-Portrait/58,424, 1973

https://www.pacegallery.com/exhibitions/chuck-close-7/
http://chuckclose.com/work034.html

https://www.pacegallery.com/exhibitions/chuck-close-7/
http://chuckclose.com/work034.html


JULIE LUEDERS

Abstract Self Portrait

Our First Dance

https://fineartamerica.com/featured/abstract-self-portrait-julie-lueders.html

https://fineartamerica.com/featured/abstract-self-portrait-julie-lueders.html


VIII. PREREQUISITES

- Critical thinking skills
- Follow directions
- Work independently
- Creative problem solving

IX. INTERDISCIPLINARY CONNECTIONS

- Math: Students may choose to use a grid or measurements to create their portrait.

- Social Studies: Students will continue to think about different types of communities.
Building off of what they learned last lesson, they will be prompted to explore the idea of
a classroom community. They will also be asked to evaluate experiences they have had in
their life, such as travels, needs vs. wants.

- Reading: Students will be asked to read and respond to a questionnaire. Students will
also be asked to read slides presented during the lesson about artists of relevance and
what portraiture is.

- Writing: Students will write answers to a series of questions. They may also choose to
use writing in their artworks if they believe they can use words to express an idea.

X. MATERIALS NEEDED FOR LESSON

Students will have free choice of materials for this lesson. They can use any materials they feel
comfortable with, would like to explore, or believe would be successful in creating their portrait.
These materials may include:

- Painting paper
- Newsprint
- Acrylic paint
- Watercolors
- Brushes
- Markers
- Glue
- Collage materials
- Drawing tools



XI. SAFETY HAZARDS

Students will have the option to use a range of materials for this lesson. If students choose to use
paint or charcoal, make sure to do so in a space that can be easily cleaned, or put down a surface
that is okay to get paint on (newspaper, scrap paper, plastic, etc.). If students choose to use
scissors, they should be cautious while cutting. Students should also remain respectful during the
lesson, and use uplifting and positive language with peers and instructors.

XII. TEACHER ACTIONS/EXPECTED LEARNER ACTIONS

Time Teacher Actions Expected Learner Actions

10:00-10:10 - Greet students
- Check-in with students

who may have missed the
last lesson, encourage
them to reference the
YouTube lesson

- Confirm if students have
filled out the pre-class
questionnaire

- Answer student questions
from last class

- Encourage students to
have cameras on

- Confirm if they have or
have not filled out the
questionnaire

- Ask questions
- Speak freely and

respond but be
respectful of other
students

10:10-10:20 - Allow students who have
not filled out questionnaire
to do so

- Encourage other students
to gather supplies or
sketch while they wait.
Prompt them to begin
thinking about portraits,
and maybe sketch figures
of their friends or family,
or other people on the
screen.

- Organize questionnaire
answers and assign to
students

- Answer student questions

- Fill out questionnaire if
they haven’t

- Gather materials
- Sketch
- Ask questions



10:20-10:35 - Explain portrait project
- Encourage students to take

on this project in any way
they want; abstract,
representational, does not
have to be a face, can be a
drawing or painting of
objects

- Show students artists of
relevance and teacher
examples

- Assign students the
questionnaire answers of
the peer they will be
creating a portrait of

- Answer student questions

- Ask questions about
portraits/clarify question
answers

10:35-11:10 - Allow students to read
over their peer’s question
responses

- Give students examples of
how I used the answers to
create a portrait.

- Allow students time to
create their portrait

- Answer student questions

- Read their peer’s
question responses and
begin their portrait
project

- Ask questions
- Freely talk in the chat

11:10-11:25 - Ask students to share their
work, but not share the
answers they based it off
of

- Ask other students to
respond

- Encourage students to
listen and guess if they
believe the portrait is
about them

- Share work
- Respond to other

student’s work
- Be respectful of

classmates

11:25-11:30 - Ask students to clean up
- Explain what students

should expect for next
week

- Answer any remaining
questions

- Clean up
- Ask any remaining

questions



XIII. ENDING THE LESSON

Students will clean up supplies and share their work. Students will have the opportunity to
respond to their classmate’s work, and think about who it could be about. This lesson should give
the students the opportunity to learn more about each other, and hopefully create a stronger sense
of class community. Teacher will review portraiture, as well as thoughts about how it is
important to get to know your peers, and how it will lead to successful lessons later in the unit.

XIV. TRANSITION TO NEXT LESSON

Now that students have learned how to define community, and have begun to think about the
classroom as a community, we will continue to expand on these ideas. Our next project will be a
mural design. The proposed mural would be installed in State College, so students will be asked
to think about what they want to say to their community. The mural can be something that
represents something in their community, something that they wish existed in their community,
or a prompt to a dialogue they wish to start in their community.

http://www.artnet.com/artists/kehinde-wiley/5

http://www.artnet.com/artists/elizabeth-peyton/

https://www.pacegallery.com/exhibitions/chuck-close-7/
http://chuckclose.com/work034.html

https://fineartamerica.com/featured/abstract-self-portrait-julie-lueders.html

http://www.artnet.com/artists/kehinde-wiley/5
http://www.artnet.com/artists/elizabeth-peyton/
https://www.pacegallery.com/exhibitions/chuck-close-7/
http://chuckclose.com/work034.html
https://fineartamerica.com/featured/abstract-self-portrait-julie-lueders.html


QUESTIONNAIRE QUESTIONS:

1. Preferred name
2. Preferred pronouns
3. Favorite food?
4. Favorite color?
5. Favorite hobby?
6. Favorite place you have visited?
7. Are you outgoing or more shy?
8. How would your friends and family describe you?
9. What would you like to do as a job?
10. How many languages do you speak?
11. What makes you laugh the most?
12. If you could do anything you want for one day, what would you do?
13. What would you do if you won the lottery?
14. Aside from necessities, what’s one thing you could not go a day without?
15. What would your superpower be?

https://docs.google.com/forms/d/e/1FAIpQLScpJQQhqtJgCaiVO8yKJnF4KiuxPShygHDrLVC4
1x4FVJ26OA/viewform

https://docs.google.com/forms/d/e/1FAIpQLScpJQQhqtJgCaiVO8yKJnF4KiuxPShygHDrLVC41x4FVJ26OA/viewform
https://docs.google.com/forms/d/e/1FAIpQLScpJQQhqtJgCaiVO8yKJnF4KiuxPShygHDrLVC41x4FVJ26OA/viewform


Teacher Example:



LESSON 3: Community Murals

Lead Teacher: Jules Edelmann
Unit Title: Discovering Community
Lesson Title: Community Murals
Grade Level: 6-12
Number of students: 13

I. UNIT OVERVIEW (RATIONALE)

Community is a part of the human experience that shapes us and allows us to grow. Community
exists in many different ways. By evaluating and understanding where and how we exist in these
communities, this unit will allow students to begin to understand the role they play in their
communities, and how they can affect change and demonstrate inclusiveness through artmaking.
As young adults, and the next generation of decision makers, students will begin to unpack what
community means to them.

II. LESSON OVERVIEW (RATIONALE)

As students continue to expand their understanding of community, they will start to think about
how they exist in their community. One of the definitions of community introduced in the first
lesson was a group of people who live in the same place. In this lesson, students will focus on the
community in which they live. They will be asked to think about what their community looks
like, who lives there, issues within the community, and how art could be a solution to these
issues, or start conversations within the community. Students will be prompted to think about
political, social, and environmental issues they have seen or experienced in their community.

By thinking about these questions, students have the opportunity to thoughtfully examine their
community. Students can collaborate if they live in the same area, but are encouraged to think of
an issue that is personal to them or their communities. They may also think of other communities
they are a part of, like sports teams or youth groups. Using the answers and ideas they come up
with, they will create a mural design that could be used to speak to their community about an
issue. Students will be introduced to a wide variety of mural artists as well as different styles
artists use. They will be presented with a comprehensive overview of the history of murals, why
they are created, and their significance in certain communities.  Students will be encouraged to
think about what a mural is or is not. Students will use paint or markers to create their mural
design. Since this mural will not actually exist in a physical space, students should imagine that it
will, and think about where in their community they would place it. This project would be the
initial “sketch” for something that could exist in the future.



III. ESSENTIAL QUESTIONS

- What does your community look like?
- Who lives in your community?
- What role do you play in your community?
- What is missing in your community?
- What do you think you can add to your community?
- What is a mural?

- Is graffiti a mural? Does it have to be outside? How big does it have to be?

IV. LEARNER OBJECTIVES/OUTCOMES

Students will evaluate their communities, and think about what is lacking, and attempt to solve
or fill that space. Students will learn about murals, what purpose they serve, and what mural
artists hope to accomplish with their work. They will also evaluate local issues, such as social,
political, or environmental. Students will work with drawing and painting tools, as well as learn
about graphic elements in art.

V. NATIONAL ART STANDARDS

- VA:Cr.1.2.la: Shape an artistic investigation of an aspect of present-day life using a
contemporary practice of art and design.

- VA:Cr.2.3.la: Collaboratively develop a proposal for an installation, artwork, or space
design that transforms the perception and experience of a particular place.

- VA:Re.7.2.la: Analyze how one’s understanding of the world is affected by experiencing
visual imagery.

VI. PENNSYLVANIA DEPARTMENT OF EDUCATION STANDARDS

- 9.1.8.B: Recognize, know, use and demonstrate a variety of appropriate arts elements and
principles to produce, review and revise original works in the arts.

- 9.2.8.E: Analyze how historical events and culture impact forms, techniques and
purposes of works in the arts

- 9.4.8.C: Describe how the attributes of the audience’s environment influence aesthetic
responses



VII. ART/ARTISTS OF RELEVANCE

FINTAN MAGEE

“Magee’s practice is informed by a profound interest in political murals, inspired by exposure at
a young age to those of his Father’s native Northern Ireland. This is reflected in the socialist

nature of his public artworks, which combine journalistic elements with public art. Magee’s work
is driven by his recognition of the power of murals to communicate political and social

viewpoints and thus divide or unite communities.”
https://fintanmagee.com/about

Meeting Point Three Men Holding a
Dubbo, Australia Roman Column, Goa,
2020 India, 2019

Head in the Clouds
Estarreja, Portugal
2016

https://fintanmagee.com/about


PABLO KALAKA

“If my work had to be categorized, I think it is a kind of figurative art with a theme of magical
realism. I am interested in reflecting characters involved in cultural imagery that explain or

define them as human expressions of their culture,” he explains.
https://en.ultimasnoticias.com.ve/noticias/78aniversario/pablo-kalaka-y-sus-muros-de-res

istencia/

https://en.ultimasnoticias.com.ve/noticias/78aniversario/pablo-kalaka-y-sus-muros-de-resistencia
/

https://venezuelanalysis.com/analysis/12845

Bottom Left: Free Men and Women, Bellas Artes, Caracas

https://en.ultimasnoticias.com.ve/noticias/78aniversario/pablo-kalaka-y-sus-muros-de-resistencia/
https://en.ultimasnoticias.com.ve/noticias/78aniversario/pablo-kalaka-y-sus-muros-de-resistencia/
https://en.ultimasnoticias.com.ve/noticias/78aniversario/pablo-kalaka-y-sus-muros-de-resistencia/
https://en.ultimasnoticias.com.ve/noticias/78aniversario/pablo-kalaka-y-sus-muros-de-resistencia/
https://venezuelanalysis.com/analysis/12845


RUTH KNAPP

“Since 2015, Knapp has been adding color to the streets of Norwich. Many of her murals also
convey important messages about the principles she feels strongly about: freedom of speech,

enlightenment, and racial justice. When she can, she pushes the boundaries and adds a sense of
humor. Her work will make you smile and think.”

https://travelconnectexperience.net/famous-street-mural-artists-world/

Norwich, UK

http://www.th-ink.co.uk/2015/11/26/the-art-of-ruth-knapp/

https://travelconnectexperience.net/famous-street-mural-artists-world/
http://www.th-ink.co.uk/2015/11/26/the-art-of-ruth-knapp/


STATE COLLEGE MURALS



CARLIN SPINNEY: PENN STATE BFA STUDENT



VIII. PREREQUISITES

- Critical thinking skills
- Follow directions
- Work independently
- Creative problem solving
- Familiarity with local community
- Familiarity with contemporary issues

IX. INTERDISCIPLINARY CONNECTIONS

- Social Studies: Students will evaluate their local community, both physically and
socially. Students will be prompted to think about local political, social, and
environmental issues that they observe or have learned about.

- Reading: Students will have the opportunity to research issues that they may be
interested in, potentially reading articles online or local newspapers to learn more about
things going on in their community.

- Writing: Students can take notes during the research time. They may also include words
in their murals if they believe it will allow them to speak better to their audience and
improve someone’s experience with it.

X. MATERIALS NEEDED FOR LESSON

Students will be encouraged to use pencils, pen, markers or paint for this lesson.
- Painting paper
- Paints

- Acrylic
- Watercolor

- Paintbrushes
- Pencil
- Pens
- Markers

XI. SAFETY HAZARDS

If students choose to use paint, specifically acrylic paint, they are encouraged to put down paper
or some type of covering that can get messy to avoid ruining surfaces or items in their space.



XII. TEACHER ACTIONS/EXPECTED LEARNER ACTIONS

Time Teacher Actions Expected Learner Actions

10:00-10:15 - Greet students
- Check-in with students if

they missed the prior lesson,
direct them to the YouTube
video

- Encourage students to share
their work from last week if
they did not have time

- Tell students the materials
they need for the lesson

- Ask questions
- Speak freely and respond

but be respectful of other
students

- Share work
- Comment positively on

other’s work
- Gather materials

10:15-10:20 - Re-introduce definition of
community: a group of
people who live in the same
place

- Inform students that we will
be talking about the local
communities in which they
live

- Encourage students to take a
few moments to visualize
their community, maybe
write a list of things they see
around their community

- Tell students they can think
about the physical
communities they live in, or
their schools/clubs, online
communities (gaming,
forums, social media, etc.)

- Think about their
communities

- Write lists of places or
groups that they are a part
of, maybe sketch some
ideas.

10:20-10:30 - Introduce murals
- Show powerpoint, artist

examples, information about
what murals are and why
they are made

- Answer student questions

- Ask questions about murals
- Have students begin to

think about murals they
have seen in their
communities or in places
they have visited

10:30-10:40 - Direct students to research
local political, social, or
environmental issues they

- Take notes



are interested in
- Introduce examples such as

climate change, funding for
the arts, LGBTQ rights, etc.

- Ask students to take notes

10:40-10:45 - Ask students how they can
make an artwork about one
of these issues that
comments on how it affects
their community

- Ask students where in their
community they would put
the mural if it were to exist
in real life.

- Ask students to share their
ideas

- Think about their stance on
the issue they have chosen,
and how they can comment
on it using artwork

- Think about where the
mural would exist

10:45-11:20 - Allow students to work
- Encourage students to sketch

with a pencil, and then move
on to painting

- Intermittently prompt
students to continue thinking
about why this issue is
important in their
community

- Work on their mural design
- Ask questions

11:20-11:30 - Ask students to share their
work

- Ask students to clean up
- Explain what students should

expect for next week
- Answer remaining student

questions

- Share work if desired
- Clean up
- Ask any remaining

questions

XIII. ENDING THE LESSON

Students will clean up supplies and share their work. Students will have the opportunity to
respond to their classmates’ work, and learn about the issues that are important to their peers.
This lesson should expand student’s view on their local communities, and allow them to think
about the flaws that exist in these spaces, as well as how artmaking can be used as a way for
artists to comment on issues they think are important. Teacher will review murals, and ask
students to stop and think about why the artist chose a certain subject matter the next time they
see one.



XIV. TRANSITION TO NEXT LESSON

The next lesson will be focused on how students exist in their community. They will be creating
a quilted square that describes themselves, and what they contribute to their community. Students
will think about the communities they are a part of based on their interests, which is the second
definition they learned at the beginning of the unit.

RESOURCES

https://crpbayarea.org/painting/benefits-of-murals/#:~:text=Murals%20add%20a%20creative%2
0aesthetic,highlight%20diversity%20and%20resilience%20initiatives.

https://fintanmagee.com/about

https://en.ultimasnoticias.com.ve/noticias/78aniversario/pablo-kalaka-y-sus-muros-de-res
istencia/

https://venezuelanalysis.com/analysis/12845

https://travelconnectexperience.net/famous-street-mural-artists-world/

http://www.th-ink.co.uk/2015/11/26/the-art-of-ruth-knapp/

https://sites.psu.edu/sovas3a/symposium-and-exhibition/

https://crpbayarea.org/painting/benefits-of-murals/#:~:text=Murals%20add%20a%20creative%20aesthetic,highlight%20diversity%20and%20resilience%20initiatives
https://crpbayarea.org/painting/benefits-of-murals/#:~:text=Murals%20add%20a%20creative%20aesthetic,highlight%20diversity%20and%20resilience%20initiatives
https://fintanmagee.com/about
https://en.ultimasnoticias.com.ve/noticias/78aniversario/pablo-kalaka-y-sus-muros-de-resistencia/
https://en.ultimasnoticias.com.ve/noticias/78aniversario/pablo-kalaka-y-sus-muros-de-resistencia/
https://venezuelanalysis.com/analysis/12845
https://travelconnectexperience.net/famous-street-mural-artists-world/
http://www.th-ink.co.uk/2015/11/26/the-art-of-ruth-knapp/
https://sites.psu.edu/sovas3a/symposium-and-exhibition/




LESSON 4: Community Quilt

Lead Teacher: Jules Edelmann
Unit Title: Discovering Community
Lesson Title: Community Quilt
Grade Level: 6-12
Number of students: 13

I. UNIT OVERVIEW (RATIONALE)

Community is a part of the human experience that shapes us and allows us to grow. Community
exists in many different ways. By evaluating and understanding where and how we exist in these
communities, this unit will allow students to begin to understand the role they play in their
communities, and how they can affect change and demonstrate inclusiveness through artmaking.
As young adults, and the next generation of decision makers, students will begin to unpack what
community means to them.

II. LESSON OVERVIEW (RATIONALE)

In this lesson, students will be introduced to textile art, specifically quilting and art made from
fabric. Quilting is an important historical tradition that has served a multitude of purposes. Quilts
were originally created for practical purposes, such as warmth and comfort, or as clothing. More
recently, quilting has become an aesthetic activity and artists are choosing to use it as their
medium.

Students will learn about the history of quilting. Quilting was formerly looked at as “women’s
work,” but artists have begun to reclaim quilting, and turning it into high art. Quilts were
originally made from scraps of old fabric, and repurposed over and over, and embodied the
“waste not”. Slaves often made quilts for their owners, and then used the leftover fabric to make
them for their family. Students will tell a story using a quilt square. They will be prompted to
think about comforts, or discomforts, in their communities, and create a quilted work of art that
tells a story about or represents that idea. Students will have the opportunity to work with
textiles, such as fabric squares and sewing/embroidery tools, as well as paint or glue.

III. ESSENTIAL QUESTIONS
- What comforts or discomforts exist in your community?
- How do quilts tell stories?
- What is textile art?
- How can quilts become a collaborative art-making process?



IV. LEARNER OBJECTIVES/OUTCOMES

Students will learn about the history of quilting, including its traditions and how recently,
contemporary artists have reclaimed what was formally considered “women’s work” or craft, and
use it as a medium to create fine art. Students will also have the opportunity to think about what
aspects of their communities bring them comfort or discomfort, and how they can tell a story
about that using textiles. They will practice cutting, sewing, gluing, and painting for this lesson,
and learn skills related to quilting.

V. NATIONAL ART STANDARDS

- VA:Cr2.1.8a: Demonstrate willingness to experiment, innovate, and take risks to pursue
ideas, forms, and meanings that emerge in the process of art- making or designing.

- VA:Cn11.1.8a: Distinguish different ways art is used to represent, establish, reinforce,
and reflect group identity.

- VA:Re.7.1.8a: Explain how a person’s aesthetic choices are influenced by culture and
environment and impact the visual image that one conveys to others.

VI. PENNSYLVANIA DEPARTMENT OF EDUCATION STANDARDS

- 9.1.8.K: Incorporate specific uses of traditional and contemporary technologies in
furthering knowledge and understanding in the humanities.

- 9.2.8.A: Explain the historical, cultural and social context of an individual work in the
arts.

- 9.2.8.E: Analyze how historical events and culture impact forms, techniques and
purposes of works in the arts



VII. ART/ARTISTS OF RELEVANCE

FAITH RINGGOLD

“Ringgold is best known for painted narrative quilts inspired by Buddhist tankas—painted and brocaded
fabric pictures—and her mother’s work as a fashion designer. In the early 1970s she abandoned

traditional oils for paintings in acrylic on unstretched canvas and fabric borders, and she has painted her
signature story quilts ever since. Her work focuses on civil rights and gender equality, African American

life and culture, family joys and hardships, and the education of children.”

https://www.nbm.org/exhibition/faith-ringgold-story-quilts/#:~:text=Faith%20Ringgold%3A%20Story%20Quilts&text=As%20part%20of%20the%20Smithsonian,nar
rative%20quilts%20at%20the%20Museum.&text=Ringgold%20is%20best%20known%20for,work%20as%20a%20fashion%20designer.

Tar Beach #2, 1990

Jazz Stories: Mama Can Sing, Papa Can
Blow #1: Somebody Stole My Broken Heart,
2004.

https://www.theguardian.com/artanddesign/2019/jun/04/faith-ringgold-new-york-artist-serpentine-gallery-london

The Sunflowers Quilting Bee at Arles, 1996
https://www.artsy.net/artwork/faith-ringgold-the-sunflowers-quilting-bee-at-arles

https://www.nbm.org/exhibition/faith-ringgold-story-quilts/#:~:text=Faith%20Ringgold%3A%20Story%20Quilts&text=As%20part%20of%20the%20Smithsonian,narrative%20quilts%20at%20the%20Museum.&text=Ringgold%20is%20best%20known%20for,work%20as%20a%20fashion%20designer
https://www.nbm.org/exhibition/faith-ringgold-story-quilts/#:~:text=Faith%20Ringgold%3A%20Story%20Quilts&text=As%20part%20of%20the%20Smithsonian,narrative%20quilts%20at%20the%20Museum.&text=Ringgold%20is%20best%20known%20for,work%20as%20a%20fashion%20designer
https://www.theguardian.com/artanddesign/2019/jun/04/faith-ringgold-new-york-artist-serpentine-gallery-london
https://www.artsy.net/artwork/faith-ringgold-the-sunflowers-quilting-bee-at-arles


BISA BUTLER

“She strategically uses textiles—a traditionally marginalized medium—to interrogate the
historical marginalization of her subjects while using scale and subtle detail to convey her

subjects’ complex individuality. Together, Butler’s quilts present an expansive view of history
through their engagement with themes such as family, community, migration, the promise of

youth, and artistic and intellectual legacies.”
https://www.artic.edu/exhibitions/9324/bisa-butler-portraits

I Know Why the
Caged Birds Sing,
2019

I Am Not Your Negro, 2019 The Safety Patrol, 2018

https://www.artic.edu/exhibitions/9324/bisa-butler-portraits


MICHAEL JAMES
“As a leader of the art quilt movement that began in the 1970’s, Michael James has become one
of most distinguished voices in the medium of quilted fabric construction. His work explores the
fluid borderline between the physical and metaphysical world. More recently, he’s addressed the

universal question of mortality and grief, and what it means to live, to love, to lose and to
remember.”

https://www.textileartist.org/michael-james-interview-visceral-connection-textiles/

Lament on a Wide Expanse of Plain, 2014

Each of These Leaves, 2015

https://www.textileartist.org/michael-james-interview-visceral-connection-textiles/


VIII. PREREQUISITES

- Critical thinking skills
- Follow directions
- Work independently
- Ability to maneuver small tools (sewing needle and thread)

IX. INTERDISCIPLINARY CONNECTIONS

- Math: Students may have to measure the size of the pieces of fabrics, and piece together
different shapes.

- Social Studies: This lesson will have strong social studies connections. Students will
learn about the history of quilting, different types of quilting and its purposes, as well as
the traditions that it has influenced.

- Language Arts: Students will be asked to tell a story through art making. They will be
able to take inspiration from other stories, and from their personal experiences.

- Writing: Students will have the opportunity to use words to tell their story, and may write
or paint them on the quilt squares.

X. MATERIALS NEEDED FOR LESSON

- Fabric squares
- Sewing kit
- Glue
- Scissors
- Paint
- Pens

XI. SAFETY HAZARDS

This lesson involves cutting and sewing. If students are unfamiliar with sewing or embroidery,
they are encouraged to use caution. The needle is small and sharp, so they should be aware of
where they set it down, and also make sure their fingers are out of the way of the end of the
needle when they are sewing. Students also have the option to use glue rather than sewing. If
they choose to paint on their quilt, they should be cautious of the surrounding area.



XII. TEACHER ACTIONS/EXPECTED LEARNER ACTIONS

Time Teacher Actions Expected Learner Actions

10:00-10:10 - Greet students
- Check-in with students if

they missed the prior lesson,
direct them to the YouTube
video

- Encourage students to share
their work from the
previous classes if they did
not have the opportunity

- Tell students the materials
they need for the lesson

- Ask questions
- Speak freely and respond

but be respectful of other
students

- Share work
- Comment positively on

other’s work
- Gather materials

10:10-10:25 - Review what students have
learned thus far in the unit
about community

- Introduce quilting
- Share powerpoint about the

history of quilting, and
contemporary artists who
use quilting as their
artmaking medium

- Ask students how they think
quilting can be related to
communities

- Think back on what they
have learned about
communities

- Engage with information
about quilting, take notes if
they are interested in
learning more outside of
class

- Ask questions

10:25-10:35 - Introduce project
- Ask students to think about

comforts or discomforts
they experience in their
communities

- Introduce storytelling
through artmaking

- Explain that students will be
using a quilt square to tell a
story about their
community, and think about
how the story affected them
or made them feel

- Encourage students to think
about their square as one
part of a larger narrative

- Think about their
experiences in their
communities

- Ask questions



10:35-11:20 - Allow students time to work
- Play music
- Check in with students

periodically
- Answer student questions

- Work independently
- Ask questions in the chat or

out loud
- Collaborate with other

students

11:20-11:30 - Ask students to share their
work

- Ask students to clean up
- Explain what students

should expect for next week
- Ask students to begin to

gather recycled materials
for the next project

- Answer remaining student
questions

- Share work if desired
- Clean up
- Ask any remaining

questions

XIII. ENDING THE LESSON

Students will clean up supplies and share their work. Students will have the opportunity to
respond to their classmate’s work. Students are encouraged to look at their quilt square as part of
a larger narrative surrounding people’s experiences in their communities. What one person
experiences is different from what others experience. Teacher will review what students have
learned about quilting, its history and the contemporary interpretations of the practice. Students
will be encouraged to research quiltmaking more if they are interested in it, and be more aware
of its history when they see quilts.

XIV. TRANSITION TO NEXT LESSON

The next lesson in this unit is thinking about perfect communities, or utopian communities. What
does a student’s perfect community look like? What does it contain? Where does it exist?
Students will be constructing a model of their ideal community with recycled materials such as
cardboard, tubes, paper, tape, and other materials they have access to. This will allow students to
begin thinking about how communities can be improved, and how they wish their communities
looked like.



RESOURCES
https://www.britannica.com/art/quilting/The-quilt-revival

https://mymodernmet.com/contemporary-textile-art-history/

https://www.textileartist.org/michael-james-interview-visceral-connection-textiles/

https://www.youtube.com/watch?v=i1-B01FB56s

https://www.nbm.org/exhibition/faith-ringgold-story-quilts/#:~:text=Faith%20Ringgold%3A%20
Story%20Quilts&text=As%20part%20of%20the%20Smithsonian,narrative%20quilts%20at%20t
he%20Museum.&text=Ringgold%20is%20best%20known%20for,work%20as%20a%20fashion

%20designer.

https://www.theguardian.com/artanddesign/2019/jun/04/faith-ringgold-new-york-artist-serpentin
e-gallery-london

https://www.artic.edu/exhibitions/9324/bisa-butler-portraits

https://www.textileartist.org/michael-james-interview-visceral-connection-textiles/

https://www.britannica.com/art/quilting/The-quilt-revival
https://mymodernmet.com/contemporary-textile-art-history/
https://www.textileartist.org/michael-james-interview-visceral-connection-textiles/
https://www.youtube.com/watch?v=i1-B01FB56s
https://www.nbm.org/exhibition/faith-ringgold-story-quilts/#:~:text=Faith%20Ringgold%3A%20Story%20Quilts&text=As%20part%20of%20the%20Smithsonian,narrative%20quilts%20at%20the%20Museum.&text=Ringgold%20is%20best%20known%20for,work%20as%20a%20fashion%20designer
https://www.nbm.org/exhibition/faith-ringgold-story-quilts/#:~:text=Faith%20Ringgold%3A%20Story%20Quilts&text=As%20part%20of%20the%20Smithsonian,narrative%20quilts%20at%20the%20Museum.&text=Ringgold%20is%20best%20known%20for,work%20as%20a%20fashion%20designer
https://www.nbm.org/exhibition/faith-ringgold-story-quilts/#:~:text=Faith%20Ringgold%3A%20Story%20Quilts&text=As%20part%20of%20the%20Smithsonian,narrative%20quilts%20at%20the%20Museum.&text=Ringgold%20is%20best%20known%20for,work%20as%20a%20fashion%20designer
https://www.nbm.org/exhibition/faith-ringgold-story-quilts/#:~:text=Faith%20Ringgold%3A%20Story%20Quilts&text=As%20part%20of%20the%20Smithsonian,narrative%20quilts%20at%20the%20Museum.&text=Ringgold%20is%20best%20known%20for,work%20as%20a%20fashion%20designer
https://www.theguardian.com/artanddesign/2019/jun/04/faith-ringgold-new-york-artist-serpentine-gallery-london
https://www.theguardian.com/artanddesign/2019/jun/04/faith-ringgold-new-york-artist-serpentine-gallery-london
https://www.artic.edu/exhibitions/9324/bisa-butler-portraits
https://www.textileartist.org/michael-james-interview-visceral-connection-textiles/




LESSON 5: Utopian Community

Lead Teacher: Jules Edelmann
Unit Title: Discovering Community
Lesson Title: Utopian Community
Grade Level: 6-12
Number of students: 13

I. UNIT OVERVIEW (RATIONALE)

Community is a part of the human experience that shapes us and allows us to grow. Community
exists in many different ways. By evaluating and understanding where and how we exist in these
communities, this unit will allow students to begin to understand the role they play in their
communities, and how they can affect change and demonstrate inclusiveness through artmaking.
As young adults, and the next generation of decision makers, students will begin to unpack what
community means to them.

II. LESSON OVERVIEW (RATIONALE)

In this lesson, students will be introduced to the concept of “utopia”. The simple, most
commonly referenced definition of utopia is: a place of ideal perfection especially in laws,
government, and social conditions. The idea of a utopian society was first introduced in the 1516
book titled Utopia by Sir Thomas More, in which More “compared social and economic
conditions in Europe with those of an ideal society on an imaginary island located off the coast
of the Americas. More wanted to imply that the perfect conditions on his fictional island could
never really exist, so he called it Utopia, a name he created by combining the Greek words ou
(meaning "no, not") and topos (meaning "place”)" (https://www.merriam-webster.com/dictionary/utopia).

Building off of the different themes of community students have learned in this unit, students
will evaluate what aspects of community they see as ideal, and create a sculpture that represents
their own perfect community. They will be prompted to approach this project from multiple
angles, thinking about the businesses/organizations, policies/laws, social conditions, and
aesthetic qualities of which they would like to experience and interact with in their “utopian
community.” This will allow students to evaluate what they like and dislike in their existing
communities, what they would like to change, and what an ideal community looks like. These
ideas build off of themes introduced in prior lessons.

Students will be introduced to sculpture using found objects and recycled materials, and artists
who use these materials in their own practice, as well as artists who use their work to speak to

https://www.merriam-webster.com/dictionary/utopia


their audiences about what they perceive as an ideal community. Using different recycled
objects, paint, glue, and other art materials, students will construct a scene that represents the
community, and world, in which they would like to live.

III. ESSENTIAL QUESTIONS

- What does utopia mean?
- What aspects of your community do you perceive as perfect? Imperfect?
- What does a perfect community look like? What characteristics are portrayed?
- What does your perfect community look like aesthetically?
- Can utopian communities exist?
- What are the pros and cons of a utopian community?

IV. LEARNER OBJECTIVES/OUTCOMES

Students will learn about the idea of “utopia,” as well as the advantages and disadvantages of this
idea. Students will be asked to evaluate their current communities, and think about both the
positives and negatives they see. Students will use recycled objects to create a sculpture that
features the aspects of a community they deem “ideal,” and how these can be represented.

V. NATIONAL ART STANDARDS

- VA:Re.7.1.8a: Explain how a person’s aesthetic choices are influenced by culture and
environment and impact the visual image that one conveys to others.

- VA:Cn.11.1.8a: Distinguish different ways art is used to represent, establish, reinforce,
and reflect group identity.

- VA:Re.8.1.7a: Interpret art by analyzing art- making approaches, the characteristics of
form and structure, relevant contextual information, subject matter, and use of media to
identify ideas and mood conveyed.

VI. PENNSYLVANIA DEPARTMENT OF EDUCATION STANDARDS

- 9.1.8.K: Incorporate specific uses of traditional and contemporary technologies in
furthering knowledge and understanding in the humanities.

- 9.2.8.A: Explain the historical, cultural and social context of an individual work in the
arts.

- 9.1.8.E: Communicate a unifying theme or point of view through the production of works
in the arts.



VII. ART/ARTISTS OF RELEVANCE

YUKEN TERUYA

“Yuken Teruya is a Japanese born New York based artist who creates artworks rooted in
memories of his homeland Okinawa. His creations reflect on the untouched nature of his island,
which he recreates in his paper bags’ constellations and paper forest series…..The fascination

toward nature -that has been present since the origins of Mankind- is expressed here through the
use of discarded material, and this controversial choice creates a poetic yet twisted dynamic

within the artworks.”
http://www.pieroatchugarry.com/artists/yuken-teruya#:~:text=Yuken%20Teruya%20is%20a%20Japanese,constellations%20and%20paper%20forest%20series.

Yuken Teruya Golden Arch Parkway McDonald's (brown), 2005 Yuken Teruya Golden Arch Parkway McDonald's
paper, glue (Japanese), 2005
https://saatchigallery.com/artist/yuken_teruya https://saatchigallery.com/artist/yuken_teruya

ECO: Toilet Paper Roll Cut-Outs

https://inhabitat.com/eco-art-yuken-teruya-everyday-objects/

http://www.pieroatchugarry.com/artists/yuken-teruya#:~:text=Yuken%20Teruya%20is%20a%20Japanese,constellations%20and%20paper%20forest%20series
https://saatchigallery.com/artist/yuken_teruya
https://saatchigallery.com/artist/yuken_teruya
https://inhabitat.com/eco-art-yuken-teruya-everyday-objects/


ANA SERRANO

Ana Serrano is a first-generation Mexican American and is inspired by the intersection of her dual cultural identities.
She is best known for creating work that references the built environment using brightly-colored cardboard and

paper. While her work highlights the socio-cultural and architectural elements of urban life found in Latino
neighborhoods all across the US, she is very much inspired by her hometown of Los Angeles, California. She is

especially captivated with how residents alter and adorn their dwellings, as well as the connections between plant
life and man-made constructions.

https://www.anaserrano.com/

Lety y El Peluche, 2009

La Dolce Vita, 2009

No Trespassing, 2009

https://www.anaserrano.com/


SUBODH GUPTA
The Indian artist Subodh Gupta lives and works in New Delhi, making large-scale sculptures

from everyday life materials. He chooses objects that are particularly significant in Indian
culture, and then recycles them by adding them in his installations.  Gupta’s art is therefore
deeply rooted in Indian culture, a culture that is rapidly changing due to globalisation. The

objects he uses for his work already have a story, but Gupta adds another layer of meaning when
he integrates them into his pieces.

https://blog.artsper.com/en/get-inspired/top-10-of-recycled-art/

Line of Control brass

Family Portrait, 2013
https://naturemorte.com/artists/subodhgupta/

https://blog.artsper.com/en/get-inspired/top-10-of-recycled-art/
https://naturemorte.com/artists/subodhgupta/


ARCHITECTURE
https://architizer.com/blog/practice/details/modernist-utopian-architecture/#:~:text=Some%20uto

pian%20visions%20focused%20on,they%20could%20never%20be%20built.

Broadacre City, Frank Lloyd Wright

Drawing from Alpine Architecture, Bruno Taut

https://architizer.com/blog/practice/details/modernist-utopian-architecture/#:~:text=Some%20utopian%20visions%20focused%20on,they%20could%20never%20be%20built
https://architizer.com/blog/practice/details/modernist-utopian-architecture/#:~:text=Some%20utopian%20visions%20focused%20on,they%20could%20never%20be%20built


Left: “Glass Construction,” Right: “Glass House,” Hans Scharoun

“Utopia,” Abraham Ortelius



VIII. PREREQUISITES

- Critical thinking skills
- Following directions
- Work independently
- Ability to plan and execute a sculptural project

IX. INTERDISCIPLINARY CONNECTIONS

- Math: Students will be constructing a sculpture, and it may require measuring and
evaluating how pieces fit together.

- Social Studies: Students will learn about the ideology of a “utopia.” This idea dates back
to the 1500’s and has been portrayed in art, literature, and culture throughout history. The
idea relates to many historical concepts, and has strong ties to the futurist movement and
the post-war period.

- Language Arts: Students will be introduced to the word “utopia,” and the definition of
the word. The book Utopia by Sir Thomas More will also be referenced, but students will
not be required to read the text.

- Writing: Students will be asked to write down aspects of their communities they deem
perfect, or imperfect, and narrow the list down to decide what aspects they want to
showcase in their sculptures.

X. MATERIALS NEEDED FOR LESSON
- Recycled materials

- Shoeboxes, toilet paper/paper towel tubes, leftover cardboard, plastic or metal
drink containers, plastic bags, paper/magazines, etc.

- Scissors
- Glue/tape
- Acrylic paint, paintbrushes
- Markers (colored markers, sharpie, pens)

XI. SAFETY HAZARDS

This lesson requires cutting cardboard and paper. Since cardboard can be thicker, students are
encouraged to use caution when cutting. If students have access to and choose to use an exacto
knife, they should do so with caution and supervision. If students choose to paint, they should be
mindful of the area in which they choose to construct their project and use a protective covering.



XII. TEACHER ACTIONS/EXPECTED LEARNER ACTIONS

Time Teacher Actions Expected Learner Actions

10:00-10:15 - Greet students
- Check-in with students if

they missed the prior lesson,
direct them to the YouTube
video

- Encourage students to share
their work from the previous
classes if they did not have
the opportunity

- Tell students the materials
they need for the lesson

- Allow time for students to
submit images of artwork to
google forms

- Ask questions
- Speak freely and respond but

be respectful of other
students

- Share work
- Comment positively on

other’s work
- Gather materials

10:15-10:30 - Review what students have
learned thus far in the unit
about community

- Introduce the concept of
“utopia”

- Share powerpoint about what
a utopia is, what it
means/looks like, history of
the concept

- Introduce using found
objects as art making
materials

- Share artists of relevance
(artists using found objects,
futurist architecture)

- Answer student questions

- Think back on what they
have learned about
communities

- Engage with information
about utopian societies, take
notes if interested in learning
more about the concept
outside of class

- Ask questions

10:30-10:40 - Introduce project
- Ask students to brainstorm

(on a sheet of paper), what
aspects of their communities
they deem perfect or
imperfect

- Ask students what they
believe a perfect community
looks like

- Answer student questions

- Brainstorm what aspects of
community they see as
perfect or imperfect, what
could be improved or
changed, what could be
added

- Take notes on a piece of
paper

- Narrow down list to things
they want to represent using



their sculpture
- Ask questions

10:40-11:20 - Allow students time to work
- Show examples of different

ways students can use the
materials

- Play music
- Periodically check in with

students, ask them what they
are including in their utopian
community

- Answer student questions

- Work independently
- Ask questions in the chat or

out loud
- Collaborate with other

students

11:20-11:30 - Ask students to share their
work

- Link Google form
- Ask students to clean up
- Explain what students should

expect for next week
- Answer remaining student

questions

- Share work if desired
- Clean up
- Ask any remaining questions

XIII. ENDING THE LESSON

Students will clean up supplies and share their work if desired. Students will have the
opportunity to respond to their classmate’s work. Teacher will review what students have learned
about sculpture made from found objects and recycled materials, as well as the concept of
“utopia”. Students will be encouraged to continue thinking about the idea of a “utopian
community,” and whether they believe if the communities they created could exist in the future.
Students will be told what to expect for the next lesson, and how they will continue exploring the
idea of community through artmaking.

XIV. TRANSITION TO NEXT LESSON

The next lesson will be about creating an advertisement for a community the students would like
to create. Students will have the option to do this on the computer (using the site Canva), or a
digital illustration program. They also have the option to make this advertisement by hand, using
paper, markers, paint, and pens. Students will be introduced to the concept of advertising, and
how artists use advertisements as their medium. They will also learn about pop culture as well as
visual culture and the role advertisements play in our society.



RESOURCES

https://www.merriam-webster.com/dictionary/utopia

https://weburbanist.com/2009/10/19/12-cardboard-artists-who-think-outside-the-box/

https://architizer.com/blog/practice/details/modernist-utopian-architecture/#:~:text=Some%20uto
pian%20visions%20focused%20on,they%20could%20never%20be%20built.

http://www.pieroatchugarry.com/artists/yuken-teruya#:~:text=Yuken%20Teruya%20is%20a%20
Japanese,constellations%20and%20paper%20forest%20series.

https://saatchigallery.com/artist/yuken_teruya

https://inhabitat.com/eco-art-yuken-teruya-everyday-objects/

https://www.anaserrano.com/

https://www.merriam-webster.com/dictionary/utopia
https://weburbanist.com/2009/10/19/12-cardboard-artists-who-think-outside-the-box/
https://architizer.com/blog/practice/details/modernist-utopian-architecture/#:~:text=Some%20utopian%20visions%20focused%20on,they%20could%20never%20be%20built
https://architizer.com/blog/practice/details/modernist-utopian-architecture/#:~:text=Some%20utopian%20visions%20focused%20on,they%20could%20never%20be%20built
http://www.pieroatchugarry.com/artists/yuken-teruya#:~:text=Yuken%20Teruya%20is%20a%20Japanese,constellations%20and%20paper%20forest%20series
http://www.pieroatchugarry.com/artists/yuken-teruya#:~:text=Yuken%20Teruya%20is%20a%20Japanese,constellations%20and%20paper%20forest%20series
https://saatchigallery.com/artist/yuken_teruya
https://inhabitat.com/eco-art-yuken-teruya-everyday-objects/
https://www.anaserrano.com/


LESSON 6: Advertisements

Lead Teacher: Jules Edelmann
Unit Title: Discovering Community
Lesson Title: Advertisements
Grade Level: 6-12
Number of students: 13

I. UNIT OVERVIEW (RATIONALE)

Community is a part of the human experience that shapes us and allows us to grow. Community
exists in many different ways. By evaluating and understanding where and how we exist in these
communities, this unit will allow students to begin to understand the role they play in their
communities, and how they can affect change and demonstrate inclusiveness through artmaking.
As young adults, and the next generation of decision makers, students will begin to unpack what
community means to them.

II. LESSON OVERVIEW (RATIONALE)

In this lesson, students will focus on the idea of visual culture, specifically the idea of
advertisements, and how they can act as an artmaking medium. Visual culture is defined as “a
way of studying a work that uses art history, humanities, sciences, and social sciences. It is
intertwined with everything that one sees in his day to day life - advertising, landscape,
buildings, photographs, movies, paintings, apparel - anything within our culture that
communicates through visual means. When looking at visual culture, one must focus on
production, reception, and intention, as well as economical, social, and ideological aspects. It
reflects the culture of the work and analyzes how the visual aspect affected it”
(https://www.brown.edu/Departments/Joukowsky_Institute/courses/artinantiquity/7158.html).
Students will be asked to create a community, and then develop an advertisement for it. They
will focus on how they can communicate the purpose and intention of this community using
visual elements.

Students will be using digital artmaking techniques for this lesson. They will be introduced to the
website Canva, which offers templates and design options to create posters, pamphlets, and other
advertisement and information tools. Students will also have the option to use other digital
platforms they have access to, such as photoshop, Procreate, or other online resources. The
purpose of this lesson is for students to work with online creative tools, as well as begin to
understand the role and purpose of advertisements and how they are related to visual culture.
Students will continue to evaluate their communities, and have the freedom to create a group

https://www.brown.edu/Departments/Joukowsky_Institute/courses/artinantiquity/7158.html


they would be interested in participating in, such as a club or organization, and highlight what
aspects of that group would encourage others to join.

III. ESSENTIAL QUESTIONS

- What are advertisements? What role do they play in our society?
- What type of community would you create if you could, and what aspects of that

community would be appealing to others?
- What is visual culture?
- How do advertisements for products differ from advertisements for activities? Who

profits/benefits?

IV. LEARNER OBJECTIVES/OUTCOMES

Students will learn about visual culture, specifically advertisements. Students will have the
opportunity to explore digital art making and design techniques, in order to create an
advertisement for a fictional, or potentially future, community that they would like to create.
They will think about what types of activities they are interested in, and how they can
communicate the elements of these activities that would motivate others to join their community.

V. NATIONAL ART STANDARDS

- VA:Cr.1.2.la: Collaboratively shape an artistic investigation of an aspect of present- day
life using a contemporary practice of art and design.

- VA:Cr.2.3.8a: Select, organize, and design images and words to make visually clear and
compelling presentations.

- VA:Re.7.1.8a: Explain how a person’s aesthetic choices are influenced by culture and
environment and impact the visual image that one conveys to others.

- VA:Re.8.1.7a: Interpret art by analyzing art- making approaches, the characteristics of
form and structure, relevant contextual information, subject matter, and use of media to
identify ideas and mood conveyed.

VI. PENNSYLVANIA DEPARTMENT OF EDUCATION STANDARDS

- 9.2.8.E: Analyze how historical events and culture impact forms, techniques and
purposes of works in the arts.

- 9.1.8.K: Incorporate specific uses of traditional and contemporary technologies in
furthering knowledge and understanding in the humanities.



- 9.1.8.E: Communicate a unifying theme or point of view through the production of works
in the arts.

VII. ART/ARTISTS OF RELEVANCE

ANDY WARHOL
Ad Series

In 1985, Warhol produced ten screen prints entitled ‘ads’, blurring the lines between art and
advertising. He reworked previously published magazine adverts for companies including

Volkswagen, Paramount, Apple, and Channel, making a satirical comment on the commercial
nature of American consumer society, although the brands he used would have hardly

complained. https://www.edology.com/blog/marketing/artists-do-advertising/

Lifesavers, screenprint Volkswagen (Lemon), screenprint

Paramount, silkscreen

https://www.edology.com/blog/marketing/artists-do-advertising/


https://www.guyhepner.com/artist/andy-warhol-art-prints-paintings-for-sale/ads-portfolio-by-andy-warhol
/

GUERRILLA GIRLS

Guerrilla Girls posters first appeared in 1985, pasted onto structures in lower Manhattan.
Combining bold advertising-style graphics with eye-opening facts and figures, the posters

detailed discrimination by the city’s art galleries and museums against women artists and artists
of color. Humor is also a vital part of the Guerrilla Girls’s art, making their serious messages

accessible and engaging. The group continues to address sexism and racism in the art world, but
also targets Hollywood, mass media, art censorship, government corruption and apathy, and the

battle for reproductive rights. https://nmwa.org/art/artists/guerrilla-girls/

Trent L’Ottscar

Billionaire Art Collector

https://www.guerrillagirls.com/projects

https://www.guyhepner.com/artist/andy-warhol-art-prints-paintings-for-sale/ads-portfolio-by-andy-warhol/
https://www.guyhepner.com/artist/andy-warhol-art-prints-paintings-for-sale/ads-portfolio-by-andy-warhol/
https://nmwa.org/art/artists/guerrilla-girls/
https://www.guerrillagirls.com/projects


https://theempire.com/best-print-adverts/

What communities do these advertisements target? How are they successful or
unsuccessful? What imagery do they use, and how they convey their messages?

When you say the phrase “shaped like a coke bottle”, most will know what you mean. The most
identifiable bottle out there, and this ad proves it! With only a red cap and two hands forming the
bottle shape, Coca-cola sends a message that their product sees no colour, shape, or size and their

product is for everyone.

https://theempire.com/best-print-adverts/


https://inkbotdesign.com/best-print-ads/

SANCCOB is a non-profit organisation that helps seabirds to avoid extinction.
One of their campaigns was aimed at protecting the African penguin, so they worked with an

advertising agency to produce a series of print advertisement examples to raise awareness about
this issue. However, SANCCOB made it different by adding a small dose of optical illusions to

come up with a more intriguing solution. This ad takes the inverted pyramid form to show
viewers how the number of African penguins keeps declining over time.

https://inkbotdesign.com/best-print-ads/


VIII. PREREQUISITES

- Critical thinking skills
- Following directions
- Work independently
- Access to a computer

IX. INTERDISCIPLINARY CONNECTIONS

- Social Studies: Students will learn about visual culture and the role it plays in society.
They will also look at advertisements from different time periods, and consider how
advertising has changed, and how advertisements are a reflection of the culture and
communities they target.

- Language Arts: Students will be asked to “read” images. Images can convey powerful
messages, and be paired with simple phrases to speak to their audience. Students will
contemplate how they can combine images and words to create a meaningful
advertisement.

- Writing: Students will use a combination of words and images to create their
advertisements. Writing will be a key component of this project as they will want to
convey to their audience why the community they have created is worth being a part of.

X. MATERIALS NEEDED FOR LESSON

- Computer
- Optional: digital drawing software or device
- Optional: paper, paints, markers, brushes, collage materials

XI. SAFETY HAZARDS

There are no expected safety hazards for this lesson. However, if students choose to use
traditional artmaking materials, such as paint, they are encouraged to be mindful of their
workspace and put down a protective covering.

XII. TEACHER ACTIONS/EXPECTED LEARNER ACTIONS

Time Teacher Actions Expected Learner Actions

10:00-10:10 - Greet students - Ask questions



- Check-in with students if
they missed the prior lesson,
direct them to the YouTube
video

- Encourage students to share
their work from the previous
classes if they did not have
the opportunity

- Tell students the materials
they need for the lesson

- Speak freely and respond but
be respectful of other
students

- Share work
- Comment positively on

other’s work
- Gather materials

10:10-10:25 - Review what students have
learned thus far in the unit
about community

- Introduce advertising and
visual culture

- Share powerpoint of relevant
artists and examples of
advertisements

- Ask students about any
experiences they have had
with advertisements,
examples they have seen and
how they may have reacted
to them

- https://www.youtube.com/w
atch?v=gXfLl3qYy0k

- Think back on what they
have learned about
communities

- Engage with information
about advertisements and
visual culture

- Share experiences

10:25-10:40 - Introduce project
- Introduce Canva (give

students class Canva login
information)

- Inform students they
have the option to
use other digital
platforms if they
have access to them

- Ask students to brainstorm
and write down hobbies they
have, and how they can
create a  community
centered around something
they are interested in.

- Ask students to think of
ways they can use images
and words to create an

- Brainstorm what type of
community they would like
to create, and how they could
market this community

- Explore Canva
- Ask questions

https://www.youtube.com/watch?v=gXfLl3qYy0k
https://www.youtube.com/watch?v=gXfLl3qYy0k


advertisement that
encourages others to join this
community

- Ask students to begin to
explore Canva

- Show video demo (screen
recording)

- Answer student questions

10:40-11:20 - Encourage students to use
the internet to find images
for their advertisements
*remind students of
copyright, suggest stock
photos https://unsplash.com/

- Allow students time to work
independently

- Answer student questions

- Work independently
- Ask questions in the chat or

out loud
- Collaborate with other

students

11:20-11:30 - Ask students to share their
work

- Link Google form
- Ask students to clean up
- Explain what students should

expect for next week
- Answer remaining student

questions

- Share work if desired
- Clean up
- Ask any remaining questions

XIII. ENDING THE LESSON

Students will clean up supplies and share their work if desired. Students will have the
opportunity to respond to their classmate’s work. The teacher will review what students have
learned about visual culture, advertising, and the role that advertisements play in our
communities. Students will be encouraged to think about how they can use the skills they have
learned in the future, or how they could create this community in real life. Students will be told
what to expect for the next lesson, and how they will continue exploring the idea of community
through artmaking.

XIV. TRANSITION TO NEXT LESSON

The next lesson will be about the global community. In this unit, students have been exploring
ideas related to their personal communities, as well as their own wants and needs. Taking what
they have learned, they will begin to think about issues in the larger, global community, and how

https://unsplash.com/


these issues  have affected them directly, indirectly, or maybe they have only heard about in the
media. They will be creating a response to one of these issues using the medium of their choice.





LESSON 7: Social Justice Cartoons

Lead Teacher: Jules Edelmann
Unit Title: Discovering Community
Lesson Title: Social Justice Cartoons
Grade Level: 6-12
Number of students: 13

I. UNIT OVERVIEW (RATIONALE)

Community is a part of the human experience that shapes us and allows us to grow. Community
exists in many different ways. By evaluating and understanding where and how we exist in these
communities, this unit will allow students to begin to understand the role they play in their
communities, and how they can affect change and demonstrate inclusiveness through artmaking.
As young adults, and the next generation of decision makers, students will begin to unpack what
community means to them.

II. LESSON OVERVIEW (RATIONALE)

In this lesson, students will explore national and/or global communities, social justice, and
activism. They will be introduced to political/editorial cartoons, and create their own multiple or
single panel cartoon, commenting on a social justice issue. Students will choose a national or
global social justice issue, and use a cartoon to comment on or represent an aspect of that issue.
Students will be introduced to the seventeen sustainable development goals developed by the
United Nations as a way to select an issue that they would like to explore.

Students will be introduced to the concept of activism and social justice. Activism is defined as
“vigorous action or involvement as a way to achieve political or other goals, sometimes by
demonstrations or protests,” while social justice can be defined as, “fair treatment of all people in
a society, including respect for the rights of minorities and equitable distribution of resources
among members of a community.” https://sjsu.edu/thompsongallery/docs/Jessica%20Antonio.pdf

Students will engage in activism through artmaking, and learn about how cartoonists use their
illustration skills to comment on issues they deem important, and create an accessible medium
for people to interact with and learn about current events.

III. ESSENTIAL QUESTIONS

- What is activism?

https://sjsu.edu/thompsongallery/docs/Jessica%20Antonio.pdf


- What is social justice?
- What are some national and global social issues?

IV. LEARNER OBJECTIVES/OUTCOMES

Students will research and learn about different issues that exist globally. They will analyze what
it means to be a part of a global community, how they are directly or indirectly affected by global
issues, and how art can be used to comment on these issues. Students will create a response to an
issue of their choosing through artmaking, specifically a cartoon/comic strip, using their art as a
form of activism. Students will be guided in choosing an issue from examples and lists of current
global or national issues. Students will learn that people place higher value on different issues,
and when commenting or forming their own opinion, they need to be educated and respectful to
their peers or others that they engage with in dialogue.

V. NATIONAL ART STANDARDS

- VA:Cr.1.2.la: Collaboratively shape an artistic investigation of an aspect of present- day
life using a contemporary practice of art and design.

- VA:Re.7.2.8a: Compare and contrast contexts and media in which viewers encounter
images that influence ideas, emotions, and actions.

- VA:Re.7.1.la: Hypothesize ways in which art influences perception and understanding of
human experiences

VI. PENNSYLVANIA DEPARTMENT OF EDUCATION STANDARDS

- 9.2.8.E: Analyze how historical events and culture impact forms, techniques and
purposes of works in the arts.

- 9.1.8.E: Communicate a unifying theme or point of view through the production of works
in the arts.



VII. ART/ARTISTS OF RELEVANCE

https://www.irancartoon.com/site/daily/political

“Factories Are Killing the Earth” Ahmad Rahma (Turkey)

“Infected Arrow” Osama Hajjaj (Jordan)

https://www.irancartoon.com/site/daily/political


https://osucartoons.pastperfectonline.com/search?utf8=%E2%9C%93&search_criteria=&search
Button=Search

Steve Breen

www.cartoonbank.com

Sophia Warren

https://osucartoons.pastperfectonline.com/search?utf8=%E2%9C%93&search_criteria=&searchButton=Search
https://osucartoons.pastperfectonline.com/search?utf8=%E2%9C%93&search_criteria=&searchButton=Search
http://www.cartoonbank.com


Peter Kuper



Lila Ash

Lee Lorenz



VIII. PREREQUISITES

- Critical thinking skills
- Following directions
- Work independently
- Access to a computer

IX. INTERDISCIPLINARY CONNECTIONS

- Social Studies: Students will evaluate national and global social issues in this lesson.
They will be asked to research current events, as well as be introduced to editorial
cartoons that comment on these themes.

- Language Arts: Students will read about current events. They will interpret an issue they
choose and contemplate how they can comment on it using both images and words.

- Writing: Students will include captions in their cartoon strip, that elaborate on the images
they create, adding a narrative element to their artwork. Students will be asked to use
these written elements to incorporate humor, or provide more information about the issue
in a succinct way.

X. MATERIALS NEEDED FOR LESSON

- Paper
- Pens, pencil, markers, paint
- Ruler
- Digital media platforms

- iPad, photoshop
- https://www.animaker.com/cartoon-maker

XI. SAFETY HAZARDS

There are no expected safety hazards for this lesson. However, if students choose to use paint,
they are encouraged to be mindful of their workspace and put down a protective covering.
Students are also encouraged to think about how they can comment on the social issue they
choose in a respectful way, and be mindful in how they approach their project so as to not offend
any of their peers.

https://www.animaker.com/cartoon-maker


XII. TEACHER ACTIONS/EXPECTED LEARNER ACTIONS

Time Teacher Actions Expected Learner Actions

10:00-10:10 - Greet students
- Check-in with students if

they missed the prior lesson,
direct them to the YouTube
video

- Encourage students to share
their work from the previous
classes if they did not have
the opportunity

- Tell students the materials
they need for the lesson

- Ask questions
- Speak freely and respond but

be respectful of other
students

- Share work
- Comment positively on

other’s work
- Gather materials

10:10-10:20 - In progress critique of work
- Review proper critique

etiquette
- Compliment,

suggestion,
compliment

- Ask students to share what
they have made from the
first four lessons

- Ask students to share
successes in their projects, as
well as any questions they
may have or feedback they
want from their peers

- Share work, as well as any
issues they have had, or
remaining questions about
any of the projects

- Comment on their peers
work

10:20-10:35 - Introduce political cartoons,
share examples of cartoons

- Introduce activism, social
justice, and activist art

- Ask students what social
justice issues they are
familiar with

- Share a resource for students
to get ideas

- https://examples.yourdiction
ary.com/examples-of-social-j
ustice-issues-facing-the-worl
d.html

- Engage in the material being
presented

- Ask questions
- Share their thoughts on

social justice issues they are
aware of

- Share experiences with
activism or activist art they
have either made or
interacted with

https://examples.yourdictionary.com/examples-of-social-justice-issues-facing-the-world.html
https://examples.yourdictionary.com/examples-of-social-justice-issues-facing-the-world.html
https://examples.yourdictionary.com/examples-of-social-justice-issues-facing-the-world.html
https://examples.yourdictionary.com/examples-of-social-justice-issues-facing-the-world.html


- https://sites.psu.edu/sovas3a/
symposium-and-exhibition/

10:40-11:20 - Encourage students to look
up other examples of
political or editorial cartoons
on the topic they choose

- Introduce digital platforms
- https://www.animaker.com/c

artoon-maker
- https://theweek.com/cartoons

?sort=publish_date&page=2
-

https://osucartoons.pastperfectonline
.com/search?utf8=%E2%9C%93&s
earch_criteria=&searchButton=Sear
ch

https://cartoonbank.com/
- Allow students time to work

independently
- Encourage students to ask

questions, share ideas with
the class

- Work independently
- Do independent or

collaborative research
- Ask questions in the chat or

out loud
- Collaborate with other

students

11:20-11:30 - Ask students to share their
work

- Link Google form
- Ask students to clean up
- Explain what students should

expect for next week
- Answer remaining student

questions

- Share work if desired
- Clean up
- Ask any remaining questions

XIII. ENDING THE LESSON

Students will clean up supplies and share their work if desired. Students will have the
opportunity to respond to their classmate’s work. Teacher will review what students have learned
about global community, social justice issues, activism, and political cartoons. Students will be
encouraged to analyze political cartoons they may come across in the future, as well continue to
be aware of global and national social justice issues, and how artists use their practice to

https://sites.psu.edu/sovas3a/symposium-and-exhibition/
https://sites.psu.edu/sovas3a/symposium-and-exhibition/
https://www.animaker.com/cartoon-maker
https://www.animaker.com/cartoon-maker
https://theweek.com/cartoons?sort=publish_date&page=2
https://theweek.com/cartoons?sort=publish_date&page=2
https://osucartoons.pastperfectonline.com/search?utf8=%E2%9C%93&search_criteria=&searchButton=Search
https://osucartoons.pastperfectonline.com/search?utf8=%E2%9C%93&search_criteria=&searchButton=Search
https://osucartoons.pastperfectonline.com/search?utf8=%E2%9C%93&search_criteria=&searchButton=Search
https://osucartoons.pastperfectonline.com/search?utf8=%E2%9C%93&search_criteria=&searchButton=Search
https://cartoonbank.com/


comment on these issues. Students will be told what to expect for the next lesson, and how they
will continue exploring the idea of community through artmaking.

XIV. TRANSITION TO NEXT LESSON

The next lesson will be the final lesson in this unit. Students have explored many aspects of
community throughout the unit, and the last project will be centered around their personal
identity in their communities. They will create a cylinder seal that describes the communities
they are a part of and how they may exist in them. A cylinder seal is something that can be used
over and over again, much like a stamp or a seal that would be put on a letter. It is used to
identify the person, so this is how the concept will be introduced.

Resources

https://sjsu.edu/thompsongallery/docs/Jessica%20Antonio.pdf

https://www.irancartoon.com/site/daily/political

https://theweek.com/cartoons?sort=publish_date&page=2

https://examples.yourdictionary.com/examples-of-social-justice-issues-facing-the-world.html

https://sites.psu.edu/sovas3a/symposium-and-exhibition/

https://www.palsgaard.com/en/responsibility/un-global-compact-goals/un-sdg-support

https://sjsu.edu/thompsongallery/docs/Jessica%20Antonio.pdf
https://www.irancartoon.com/site/daily/political
https://theweek.com/cartoons?sort=publish_date&page=2
https://examples.yourdictionary.com/examples-of-social-justice-issues-facing-the-world.html
https://sites.psu.edu/sovas3a/symposium-and-exhibition/
https://www.palsgaard.com/en/responsibility/un-global-compact-goals/un-sdg-support






LESSON 8: Leaving an Impression on Your Community

Lead Teacher: Jules Edelmann
Unit Title: Discovering Community
Lesson Title: How do we exist in our communities?
Grade Level: 6-12
Number of students: 13

I. UNIT OVERVIEW (RATIONALE)

Community is a part of the human experience that shapes us and allows us to grow. Community
exists in many different ways. By evaluating and understanding where and how we exist in these
communities, this unit will allow students to begin to understand the role they play in their
communities, and how they can affect change and demonstrate inclusiveness through artmaking.
As young adults, and the next generation of decision makers, students will begin to unpack what
community means to them.

II. LESSON OVERVIEW (RATIONALE)

As the final lesson in this unit, students will evaluate the role they play in each of their
communities. Students will create cylinder seals to tell a story about their personal identity.
Cylinder seals were created by the ancient Sumerians to create an artistic “signature.” A cylinder
seal is something that can be used over and over again, much like a stamp or a seal that would be
put on a letter, and is used to identify someone.

Throughout the unit, students have explored different types of communities and ideas related to
community. Personal identity is shaped by our experiences, and our communities play a large
role in this. Students will think about what role they play, what they contribute, and how their
communities have helped them develop and discover their personal identity. Students are
encouraged to look at this project as a culmination of all the aspects of communities they have
learned. They should consider all of the communities they are a part of, and how they fit
together.
https://www.khanacademy.org/humanities/ancient-art-civilizations/ancient-near-east1/sumerian/a
/cylinder-seals

III. ESSENTIAL QUESTIONS

- What roles do we play in our communities?
- How have our communities helped to form our personal identities?

https://www.khanacademy.org/humanities/ancient-art-civilizations/ancient-near-east1/sumerian/a/cylinder-seals
https://www.khanacademy.org/humanities/ancient-art-civilizations/ancient-near-east1/sumerian/a/cylinder-seals


IV. LEARNER OBJECTIVES/OUTCOMES

Students will learn about cylinder seals and the idea of creating an artistic signature. They will
evaluate how their communities have shaped their personal identities, and reflect on what they
have learned about communities throughout this unit.

V. NATIONAL ART STANDARDS

- VA:Cn11.1.la: Describe how knowledge of culture, traditions, and history may influence
personal responses to art.

- VA:Re.7.1.la: Hypothesize ways in which art influences perception and understanding of
human experiences.

- VA:Cr2.1.8a: Demonstrate willingness to experiment, innovate, and take risks to pursue
ideas, forms, and meanings that emerge in the process of art- making or designing.

VI. PENNSYLVANIA DEPARTMENT OF EDUCATION STANDARDS

- 9.2.8.E: Analyze how historical events and culture impact forms, techniques and
purposes of works in the arts.

- 9.1.8.E: Communicate a unifying theme or point of view through the production of works
in the arts.

VII. ART/ARTISTS OF RELEVANCE

Jemdet Nasr period cuneiform tablet, Mesopotamia (probably from Uruk), ca. 3100–2900 B.C



Akkadian period Cylinder Seal, Mesopotamia, ca. 2350–2150 B.C.

Sumerian cylinder seal, Presentation before a god, 2112-2004 B.C.E.

https://artclasscurator.com/sumer-cylinder-seal-lesson/

https://artclasscurator.com/sumer-cylinder-seal-lesson/


Cylinder seal and modern impression: male worshiper, dog surmounted by a standard, ca. mid-2nd
millennium B.C. Mesopotamia. Carnelian, H. 1 x Diam. 3/8  in. (2.46 x 0.95 cm). The Metropolitan
Museum of Art, New York, Gift of The Right Reverend Paul Moore Jr., 1985 (1985.357.44)

From left to right: Seal ring with inscription, late 15th–early 16th century. Attributed to Iran or Central
Asia. Gold, cast and chased; nephrite, carved. H. 1 3/8 x Diam. 1 in. (3.5 x 2.5 cm). The Metropolitan
Museum of Art, New York, Rogers Fund, 1912 (12.224.6). Seal, 14th century. French or Italian.
Champlevé enamel, copper-gilt. 2 1/8 x 1 1/8 x 1 1/4 in. (5.2 x2.9x3.2 cm). The Metropolitan
Museum of Art, New York, Gift of J. Pierpont Morgan, 1917 (17.190.797). Jacob Boelen (ca.
1657–1729). Seal, ca. 1704. American. Silver, wood, 1 3/4 x 1 1/2 x 2 7/8 in. (4.3 x 3.8 x 7.3 cm); 1
oz. 11 dwt. (48.9 g). The Metropolitan Museum of Art, New York, Bequest of A. T. Clearwater, 1933;
in cooperation with the Town of Marbletown, Ulster county, N.Y. (33.120.375)

https://www.metmuseum.org/blogs/metkids/2018/cylinder-seals-tiny-treasures-that-leave-a-big-impre
ssion

https://www.metmuseum.org/art/collection/search/327226
https://www.metmuseum.org/art/collection/search/446273
https://www.metmuseum.org/art/collection/search/464660
https://www.metmuseum.org/art/collection/search/7364
https://www.metmuseum.org/blogs/metkids/2018/cylinder-seals-tiny-treasures-that-leave-a-big-impression
https://www.metmuseum.org/blogs/metkids/2018/cylinder-seals-tiny-treasures-that-leave-a-big-impression


VIII. PREREQUISITES

- Critical thinking skills
- Following directions
- Working independently

IX. INTERDISCIPLINARY CONNECTIONS

- Social Studies: Students will learn about ancient Sumerian cylinder seals, and what they
were used for. They will continue thinking about the communities they are a part of, what
these look like, and the roles of different members, specifically themselves.

- Language Arts: Students will be provided with information to read about the ancient
Sumerians from the Khan Academy. They may choose to develop a story to represent on
their cylinder seal, that tells about their experiences within their communities.

- Writing: Students have the option to include writing on their cylinder seal. Writing may
allow students to tell their story with more detail or context.

- Math: Students have limited space on their cylinder seal. They may have to measure or
plan how they will use that space efficiently. They will be encouraged to divide the space
into sections or panels.

X. MATERIALS NEEDED FOR LESSON

- Air dry modeling clay
- Push pins, pencils, sewing needles, chopsticks, kitchen utensils (forks, spoons, wooden

spatulas)
- Any tool that they can carve with, found objects

- Clay tools (if accessible)

XI. SAFETY HAZARDS

There are no expected safety hazards for this lesson. If students choose to use sharp objects to
carve out their clay (needles, push pins, etc.), they are encouraged to be aware of their hand
placement so as to not prick themselves. Students will also be encouraged to be mindful of the
clay, and avoid getting it on the carpet or on fabric.



XII. TEACHER ACTIONS/EXPECTED LEARNER ACTIONS

Time Teacher Actions Expected Learner Actions

10:00-10:10 - Greet students
- Check-in with students if

they missed the prior lesson,
direct them to the YouTube
video

- Encourage students to share
their work from the previous
classes if they did not have
the opportunity

- Remind students that this is
the last class

- Tell students the materials
they need for the lesson

- Ask questions
- Speak freely and respond but

be respectful of other
students

- Share work
- Comment positively on

other’s work
- Gather materials

10:10-10:20 - In progress critique of work
- Review proper critique

etiquette
- Compliment,

suggestion,
compliment

- Ask students to share what
they have made from the last
three lessons

- Ask students to share
successes in their projects, as
well as any questions they
may have or feedback they
want from their peers

- Share work, as well as any
issues they have had, or
remaining questions about
any of the projects

- Comment on their peers
work

10:20-10:35 - Introduce Sumerian cylinder
seals

- History, examples
- Introduce idea of an artistic

signature
- Introduce project
- Answer student questions
- https://www.khanacademy.or

g/humanities/ancient-art-civi

- Engage in the material being
presented

- Ask questions

https://www.khanacademy.org/humanities/ancient-art-civilizations/ancient-near-east1/sumerian/a/cylinder-seals
https://www.khanacademy.org/humanities/ancient-art-civilizations/ancient-near-east1/sumerian/a/cylinder-seals


lizations/ancient-near-east1/s
umerian/a/cylinder-seals

10:40-11:20 - Encourage students to look
up other examples of
cylinder seals if they want
more ideas

- Ask students to think about
the roles they play in their
communities

- Allow students time to work
independently

- Questions, share ideas with
the class

- Work independently
- Do independent or

collaborative research
- Ask questions in the chat or

out loud
- Collaborate with other

students

11:20-11:30 - Ask students to share their
work

- Link Google form
- Review what students have

learned in this unit
- Initiate conversation

about what students
found exciting about
the unit

- Ask students to clean up
- Answer remaining student

questions

- Share work if desired
- Clean up
- Ask any remaining questions

XIII. ENDING THE LESSON

Teacher will review what students have learned in this lesson about ancient Sumerian cylinder
seals, as well as an artistic signature. Teacher will then review the overarching themes of
community that students have explored throughout the unit, and ask students questions about
their favorite lessons and what they have learned. Students will be encouraged to continue
thinking about their communities as they move forward, and how they can use their experiences
as ideas for artmaking.

https://www.khanacademy.org/humanities/ancient-art-civilizations/ancient-near-east1/sumerian/a/cylinder-seals
https://www.khanacademy.org/humanities/ancient-art-civilizations/ancient-near-east1/sumerian/a/cylinder-seals


RESOURCES

- https://www.khanacademy.org/humanities/ancient-art-civilizations/ancient-near-east1/su
merian/a/cylinder-seals

- https://www.metmuseum.org/blogs/metkids/2018/cylinder-seals-tiny-treasures-that-leave-a-bi
g-impression

- https://artclasscurator.com/sumer-cylinder-seal-lesson/

https://www.khanacademy.org/humanities/ancient-art-civilizations/ancient-near-east1/sumerian/a/cylinder-seals
https://www.khanacademy.org/humanities/ancient-art-civilizations/ancient-near-east1/sumerian/a/cylinder-seals
https://www.metmuseum.org/blogs/metkids/2018/cylinder-seals-tiny-treasures-that-leave-a-big-impression
https://www.metmuseum.org/blogs/metkids/2018/cylinder-seals-tiny-treasures-that-leave-a-big-impression
https://artclasscurator.com/sumer-cylinder-seal-lesson/



